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Dictogloss Trial and Survey at Edogawa University
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Abstract

This paper will introduce the “Dictogloss” method as an ESL teaching method and discuss the results
of a survey administered to two classes of Edogawa University students after they had been through a
semester of a pilot program using this method of instruction. Specifically the results will be analyzed in
terms of learner motivation. The results will show that dictogloss shows promise in terms of motivation
and in terms of listening, speaking and possibly vocabulary skills. They will also show that there is

room for improvement, or variation, in the method.

Introduction

Dictogloss, as its name implies, is a type
of dictation exercise. However, it differs from
basic dictation in important ways. Dictogloss
was first introduced by Ruth Wajnryb in
Grammar Dictation, in 1990. The steps as laid
out by Wajnryb are as follows.

a) Warm up

b) Dictation

¢) Reconstruction

d) Analysis and correction (1990, p. 10)

For the classes referred to in this paper,
“warm up” consisted of finding vocabulary
that was likely to be problematic, writing it
on the board, and allowing the students to
find the definitions. When unknown vocabu-
lary arose, it was written on the board so that
the students could see the spelling. Usually
someone would know the Japanese meaning
and share that with the class. If not, the stu-
dents with electronic dictionaries or diction-
ary apps on their smart phones could share
the Japanese meaning. When it was clear that
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the teacher was not going to do it for them,
the classes quickly became self-sufficient in
this way. For “dictation” a short passage was
read by the teacher three or four times. The
first time, the students were asked only to lis-
ten. On subsequent readings, the students lis-
tened and wrote key words, and finally tried
to fill in the gaps. For “reconstruction”, the
students worked with a group in order to re-
Each student
was expected to write the entire passage.

create the passage together.

This method was chosen rather than having a
group “secretary” because some of the lower
level students had difficulty writing using the
English alphabet and resorted to Japanese
katakana. Knowing that they were expected
to write each passage in English in its en-
tirety gave them the impetus to get much
needed practice is a skill that they probably
were expected to have mastered in junior
high school.
with their group, the students were asked to

After recreating the passage

read the passage aloud. One student from
each group would read the passage. In this
way, every student had the opportunity to
read aloud in each class period. Finally, for
“analysis and correction”, the students were
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shown the original text via projector in order
to correct any spelling errors. The topic was
also discussed or expanded upon within the
limitations of the students’ abilities and re-
maining class time.

Participants

The participants were two classes of
Edogawa University students. The first class
was “Basic English 17, which was comprised of
mostly freshman Business and Communica-
tion students. 45 students were enrolled in
the class, of whom 39 regularly attended
(more than 75% of the class periods). The sec-
ond class was “English 17, which was com-
prised of freshman Management students. 58
students were enrolled in the class, of whom
51 regularly attended. Both classes contained
students of widely varying English skill lev-
els. The higher-level students had the ability
to converse about a range of topics in English
at a basic level. The students at the low end
had difficulty reading English or writing the
alphabet and could not respond to even the
simplest questions, with the possible excep-
tion of “What’s your name?” Both classes were
comprised mostly of Japanese students, with
each class having two Chinese students.

Instrument

The instrument used for this research was
a survey with twelve statements requiring re-
The Likert
scale is the familiar form of five responses

sponses on the “Likert scale”.

ranging from “strongly disagree”, through
neutral, and on to “strongly agree”. The thir-
teenth item on the survey was an open-ended
request for comments on the students’ reac-
tion to the class or how it might be improved.
The items are as follows.

Using the Likert scale:

1. This was my first experience learning
English in this way.

2. This class helped me to improve my
English listening skills.

3. This class helped me to improve my
English vocabulary.

4. This class helped me to improve my
English speaking skill.

5. I preferred working with a group to
working by myself.

6. Other group members helped me to un-
derstand.

7. I helped other group members to under-
stand.

8. I could understand the story the first
time the teacher read it.

9. I could understand the story after the
teacher read it a few times.

10. I enjoyed this class.

11. The teacher cared about my learning.

12. If I take more English classes in the fu-
ture, I will take this teacher’s class.

Open-ended:

13. What would you recommend to make
this class more interesting or useful for
you? Anything you say is ok.

The survey was given to the students on two
pages of A4 paper, in a Japanese translation
(appendix 1) prepared by Professor Michiko
Joichi of the Department of Business and Com-
munication at Edogawa University. It was
given to the students during the last regular
session of class of the semester. In order to
try to assure the students of anonymity, they
were told not to write their names or student
numbers on the survey, and to submit it to a
designated student who then submitted them
all to the teacher. The survey was given at
the beginning of the class period to avoid hav-
ing the students rush through it in order to
go home. The Basic English class returned 37
surveys, and the English 1 class returned 45.
The two classes responses did not differ with
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enough significance to discuss them sepa-
rately except for their responses to a few
items. So, but for the exceptions of the discus-
sion those few items, the two classes will be
treated as one group of 83.

Results and Discussion

A good deal of modern second language
research into motivation can be traced back
to the writings of Gardner and Lambert. Two
of the concepts they introduced are “inte-
grative motivation” and “instrumental moti-
vation”. Integrative motivation is a desire to
interact with the target L2 community as well
as having a positive view towards said com-
munity and its culture. Instrumental motiva-
tion is a desire to fulfill a concrete objective,
such as increased income or career opportuni-
ties, through the study of the L2. In a confer-
ence marking the 50th anniversary of their

1959 publication, Gardner says. “... individuals
who were integratively oriented were more
successful at learning the second language
than were individuals who were instrumen-
tally oriented. This, as it turns out was the
one finding that caught the interest of many
researchers and educators.” (Gardner, 2009)
This paper will discuss the results of the
dictogloss survey with an eye toward the lat-
ter of Gardener’s concepts, integrative motiva-
tion, or integrativeness.

The first item on the survey asked if it
was the students’ first experience with this
type of lesson. Not surprisingly the majority
of students reported not having done so.
Only 16% of students marked a 1 or 2 to indi-
cate disagreement with the statement.

The next three questions asked the stu-
dents to report on their perceived improve-
ment in their skills of listening, vocabulary,
and speaking. See figures 1-3. The students

Listening
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Fig. 1 This class helped me to improve my English listening skills.
(Each point is one student’s response)

Vocabulary
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Fig. 2 This class helped me to improve my English vocabulary.
(Each point is one student’s response)
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Speaking
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Fig. 3 This class helped me to improve my English speaking skills.
(Each point is one student’s response)

reported strong agreement with the state-
ments that their skills had improved with lis-
tening, vocabulary and speaking receiving
averages of 4.5, 3.9, and 3.8 respectively. In the
context of a large class with divergent skill
levels, I believe that this is a notable result.
Regarding success in second language learn-
ing Rod Ellis discusses one facet of Garden-
er's integrative motivation, the concept of
“linguistic self-confidence”. In describing the
results of a 1986 study, Ellis summarizes “The
best predictor of language proficiency proved
to be self confidence (i.e. belief in one’s ability
to learn an L2 successfully)” (2008, p. 684)

The next three items involve group work.
An important aspect of dictogloss is that it is
done partially in groups. In the classes being
discussed, the teacher assigned the groups
randomly at the beginning of each class, ask-
ing the students to move to sit with their
group. So, students neither always sat with
their friends, nor did they sit work with the
same group each lesson period. The groups
were of three or four persons depending on
the day’s attendance.

Valsiljevic asserts, “...dictogloss is an ef-
fective way of combining individual and
group activities. Students listen and take
notes individually and then work together to
reconstruct texts. The reconstruction task
gives students focus and a clear objective,
which is a pre-condition for successful group

work.” (2010, p. 45)

As stated previously, each student was re-
quired to write the full text. In early lessons,
this meant that sometimes the class waited
while students who had done no writing cop-
ied from a group member. In later classes,
these students had learned that they could
not escape the task, and turned out to be
some of the students who improved the most
in my estimation. Statement 5, “I preferred
working with a group to working by myself”,
was where the two classes differed signifi-
cantly. The Business and Communications
students gave this statement an average of
4.2, while the average was only 3.7 for the
Management students. [ was surprised by
this result because many, if not a majority of
the Management students are athletes who
My hunch is that either
they are not used to working in a group

play team sports.

where some members are reluctant partici-
pants, or that they are embarrassed about dis-
playing their weakness (lack of English skill).
The two groups will be treated again for item
6, “Other group members helped me to under
stand” and 7, “I helped other group members
to understand.” See figure 4.

These results reinforce the replies from
the perceived improvement statements above.
The number of students who report having
helped others is especially encouraging. This
could only serve to improve the students’
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linguistic self-confidence, and thereby their
motivation.

If the material for the class, and the speed
at which it was read were appropriate, then
Item 8 “I could understand the story the first
time the teacher read it”, and item 9 “I could
understand the story after the teacher read it
a few times” should diverge sharply. This is
another area where the two classes responses
were significantly different. It appears that
the material was just about right for the Man-
agement class and a little too easy for the
The
students of the Business and Communication

Business and Communication students.

department started at 3.0 on the first listen
and rose to 3.9 on the next. While this shows

that their comprehension was not perfect at
first, and did improve, it is not ideal. If the ma-
terial was in-fact too easy, then the class
might have been boring for some students.
Management reported an average of 2.7 and
4.1 respectively on items 8 and 9. This means
that, on average, they went from not quite un-
derstanding on the first try, to understanding
well after a few times. This, of course is one
of the primary goals of the exercise. The dif-
ference is easy to see in figures 5 and 6.

The 10th item on the survey was designed
to measure an aspect of integrative motiva-
tion that Gardner calls “intrinsic motivation”.
Intrinsic motivation is a natural interest in a

subject. It is involved with internal factors
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that lead a learner to involvement with a sub-
ject, as opposed to externalities pressuring
one in that direction. In discussing the results
of an experiment in which intrinsic motiva-
tion was compared with “extrinsic motiva-
tion”, or external motivating factors, Noels
states “the more internalized the reason for L2
learning, the more comfortable and persever-
ing students claimed to be.” (2000, p. 76) While
it sounds as if intrinsic motivation is some-
thing we are born with and cannot possibly
be altered by a classroom experience, no one
is born with a desire to learn a foreign lan-

guage. We are however, born with a desire
for pleasurable experiences and doing things
that we like to do. Every teacher wants stu-
dents to enjoy his or her lesson. While that
might be good for the teacher’s ego, it is also
good for the student in terms of an enhance-
ment of intrinsic motivation. Item 10, “I en-
joyed this class” speaks directly to intrinsic
motivation. See figure 7.

Items 11 and 12, the last of the Likert
scale based items on the survey, go directly to
integrative motivation in terms of having a
desire to interact with L2 speakers, or an inter-

I Enjoyed this Class
5 06 960 G 9 O O W O W WeW o0 — ¢ —  ——

®

3 *—@
e ‘ ..................................... ’_
1 . 4

Fig. 7
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est in the L2 culture. As an American and an
English teacher, I am representative of the
English language, but also my culture. By
doing my best to generate goodwill in my stu-
dents by allowing them to experience success
in English, I can increase their interest in me,
my language, and my culture, thereby hope-
fully increasing their integrative motivation.
Items 12, “The teacher cared about my learn-
ing” and 13, “If I take English classes in the fu-
ture, I will take this teacher’s class” ask this di-
rectly. See figure 8.

The last item on the survey, number 13,
“What would you recommend to make this
class more interesting or useful for you? Any-
thing you say is ok” asks the students for
their opinions. The classes exceeded my ex-
pectations by submitting a total of 26 com-
ments, almost a third of the students made a
comment. The comments range from help-
fully insightful “I think my listening im-
proved. But, I felt that the sentences were at
the same level every time. It would be better
if it got more difficult. Also, I think it would
be better to work individually, because some
Also, TI'd
rather do the speaking a different way. For

group members don’t participate.

example, make our own sentences to speak”
(translated from the Japanese), to the absurd
“Daisy and Donald Duck!!
mer holiday”. The complete list of comments

Have a nice sum-

is in Appendix 2.

Conclusion

Dictogloss appears to be a good solution
for teaching a large class of varied levels. The
group work aspect is key to allowing a meas-
ure of success for students who might other-
wise fail to participate. It also allows students
at a higher level, who would otherwise be
bored, to help others. I've had one more se-
mester of these classes since this data was col-
lected and have made some adjustments.
Specifically, I have increased the difficulty
level slightly for the Basic English class and
introduced other activities periodically in
order to avoid monotony. The students seem
pleased with the lessons and remain attentive
in class.
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Appendix 1

Japanese version of the survey (Translated from English by Professor Michiko Joichi) This is
the version administered to the students.

COREELLSTBIDOT U — FTY, IEHIC, FEERES, HELTRS 0,
BTRELM/ZANTL S,

F 57244 T HFEDHT Sk B oA w "
s SN EBSTHAL HTEES KCHTRES
1
COXIBREOP VT IHDHTTH %,
F 57244 T HEDHT SR R pen " W
S BT S 5L EH5THL HTRES FMTIHES
2
ZORHER) 2=V I EMIET DI,
F 57244 T HFEDHT TN w "
s N EBSTHAL HTEES KHTRES
3
C ORFEFEERT) M T OITHRALD,
F 5724 YT HEDHT R E e rein " w
S BT S 5L EHE5THAL HTRES KM THES
4
ZORERIAE—F U 7 HEMETOITHELD,
F o7 HT BEHYT b mh eis " ”
M 5700 BT ol EB5THAL HTRES KHTEES
5
— A& D T — T THEIZI D LT D ShF &,
F 57244 T HEDHT B 2 P " W
S 5L 2 5L EHE5THAL HTRES EMTHES
6
TNWN—=TDAN=IZHIILTE S - THFT I,
F o7 HT BEDYT bt eis " y
o 5L %5l EB5THAL BTEES k<Y TRES
7
TIW—=T DA N=DPEIRETE S XL,
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F5724YT HEHHYT CE R pen " W
A R ELLTHIL MTIRE 3B LM TRES
8
Bl 7o N 2 — TEE T & 7,
F5724YT HEHHYT CE R pen " W
A R ELLTHIL MTIRE 3B LM TRES
9
Bl T 2R T & 1,
F5724YT HEHHYT CE A pen " W
A R ELLTHIL MTIRE 3B LM TRES
10
ZOREIXE LI - T,
F5724YT HEHHYT CE A pen " W
A R ELLTHIL MTIRE 3B LM TRES
11
S BFRRE AT 0 BN S REEED T N,
F5724YT HEHHYT CE R pen " W
A R ELoTHIL MTIRE 3B LM TRES
12
PEDORER, SBRLEEORELZBELL,
13 COREEZIDEILTEHDITA UV (FAKRIETE) 2FENTLEE D,
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Appendix 2

List of student comments (uncorrected)

Original Comment (English or Japanese)

English Translation of Japanese Comments

IFBIIHGELEGHSD LB LESRuh b LD

It would be better if you read more at one time.

A DB R ORETAL I -T2 &, RAKA
ELWEKLE LT,

In the beginning I worried about having English
class. But, I enjoyed it.

ETHHLWEETL, dOMBESITI0ET,

It was very fun. Thank you.

e &N s A, BERNBOARLTHIZS %
(TEBEIBF—LEODTEE LRV EMLET,

It is good that we could have groups of people
with low level and high level. We could help each
other.

IR, 3 IORED VAT LEBIZETHLEN -
oS,

This lesson system is very good.

EHELI B & - EMNAIE - TL K S, Hanks Big
LOVE (Wajnryb, 1990)

Teacher, pleas do your best. Hanks Big Love.

59DV LWoL D TIELL, BTG,

Please speak more slowly. Other things were

great.

%l‘%ﬁ?x E— l\%;&b)ckb%@%‘lﬂi%cfhéxﬁ—
FIEDTETH LM -7TT,

You speak the right speed, so it was good.

ETHHEULAMRTE S L, H0NES TT0E LT,

I had a good time studying. Thank you.

ETHHLIP 7T, HORES TS0 FE LT,

It was fun. Thank you very much.

JEEOBEMO X, T4 T4 v/ OMIRICEY F LT,

It was good for writing and listening.

TIW—THATH IS > ETEBLHITLTHRLLTT,

I want to be able to do more cooperation with the
group.

V27 HEBEWREBWE T, K, EOLUX)
MRALEIITERUKDT, U3 2HLLFEIZLT
Wolc iIBEBWERBWET, £/, Z7—7721FThil
TASEZEAD U2 L A S A TR 2 in
D2 DOTRBOMERNE T, AE=F 7O
D) (HATYEAF-> TRESEH - 0E) DIFS
MNNDME EBNET,

I think my listening improved. But, I felt that the
sentences were at the same level every time. It
would be better if it got more difficult. Also, I
think it would be better to work individually, be-
cause some group members don’t participate.
Also, I'd rather do the speaking a different way.
For example, make our own sentences to speak.

REIETHLE LN -72TT, DT,
KiZEBHE T,

ZDFEEFTRL

Our lesson was very fun. This way is ok.

VAZVIDBIREDL YA I V7D LanD 361,

It was a little difficult to understand at first.

ETHHELD-72TT, ~HETHESMNZOANNS D
bLhioT, EEORIGE L THER,EFELCD Lic
FHMENERWE L,

It was very fun. Some people can’'t understand
the first time, so you should say it a few more
times and watch the students’ faces.

EXONELETHELLL THOMAPT N -720DT,
ETHHRM-712TY,

English sentences are very fun and it was interest-
ing.

I wanted to have a conversation
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Daisy and Donald Duck!" Have a nice summer holiday.

Nothing. See you again.

This class was slow. I know some students need the time to understand. But also some students (I think
70% students) enogh time to understand. Thank you 6 months.

HHEO LU XIVIZENRD 52 0TOE S INERHEL LS | There are different levels of students, so some stu-
DEPHTLE - AD VDS, REOKRKIZZDHIZI | dents quit. Also, I would like a copy of the text at
HEMGEATEHLET ) PLUTH LD, B AEFIKRT | the end of the lesson.

{)ﬁ@?{‘j Liciro f:o

I enjoyed this fun. Thank you very much.

Thank you.

Thank you very much!!

I enjoy the class.

You should do in different forms, rather than the same basic course content each time. But I enjoyed the
class.

festival






